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Abstract 

The Right to Education (RTE) Act, 2009, which came into force on April 1, 2010, is one of the most significant legislative milestones in the 

history of Indian education. By conferring elementary education as a justiciable fundamental right under Article 21A of the Indian 

Constitution, the Act sought to guarantee free and compulsory education to every child between the ages of 6 and 14 years. More than a 

decade and a half since its enactment, the RTE Act has yielded notable outcomes in terms of school enrolment, infrastructure development, 

and social inclusion; however, persistent challenges related to learning quality, teacher recruitment, infrastructural inadequacies, and 

implementation gaps continue to undermine its transformative potential. This paper undertakes a comprehensive analytical review of the 

impact of the RTE Act, systematically examining both its achievements and the structural limitations that constrain its effectiveness. 

Drawing upon national-level data, district-specific reports, and scholarly literature, the study evaluates enrolment trends, physical 

infrastructure upgrades, the operationalisation of the 25% reservation clause for economically disadvantaged sections in private unaided 

schools, and the state of teacher availability and training. The paper further identifies critical challenges including low learning outcomes, 

delayed reimbursement mechanisms, poor rural infrastructure, and inadequate awareness among marginalised communities. On the basis of 

this analysis, the paper proposes a forward-looking policy framework encompassing outcome-based education, continuous teacher 

professional development, strengthened monitoring through School Management Committees (SMCs), digital infrastructure expansion in 

rural areas, and targeted awareness campaigns. The paper concludes that while the RTE Act represents a revolutionary step towards 

universal elementary education, its ultimate success hinges upon sustained political will, adequate financial commitment, and systemic 

reforms in implementation at all levels of governance. 

 

Keywords: Right to Education Act 2009, Elementary Education, Article 21A, Enrolment Rate, Learning Outcomes, Teacher Shortage, 25% 

Reservation, School Management Committees, Rural Education, Education Policy India 

  

1. Introduction 

Education is not merely an instrument of personal 

advancement; it is a foundational pillar of democratic 

society, national development, and the realisation of human 

dignity. Recognising this imperative, the Indian Parliament 

enacted the Right of Children to Free and Compulsory 

Education Act, 2009, more widely known as the Right to 

Education (RTE) Act. The legislation was made operational 

on April 1, 2010, and represents the culmination of decades 

of constitutional deliberation, civil society advocacy, and 

policy reform aimed at universalising elementary education 

in one of the world's most populous democracies. 

The constitutional basis of the Act lies in the Eighty-Sixth 

Amendment to the Indian Constitution (2002), which 

inserted Article 21A, thereby making elementary education 

a fundamental right for all children in the age group of 6 to 

14 years. Prior to this amendment, education was listed 

under the Directive Principles of State Policy - aspirational 

but non-justiciable. The RTE Act operationalises Article 

21A by specifying norms for school infrastructure, teacher 

qualifications, pupil-teacher ratios, and the curriculum 

framework. Crucially, Section 12(1)(c) of the Act mandates 

that all recognised private unaided schools reserve at least 

25% of seats in their entry-level classes for children from 

economically weaker sections (EWS) and disadvantaged 

groups. 

Despite these ambitious provisions, scholars, policymakers, 

and practitioners continue to debate the extent to which the 
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RTE Act has delivered on its transformative promise. 

Enrolment figures have risen dramatically since 2010, and 

there has been appreciable improvement in school 

infrastructure. However, questions persist about the quality 

of education being imparted, the adequacy of the teaching 

workforce, the equitable distribution of resources between 

urban and rural areas, and the effectiveness of the Act's 

monitoring and enforcement mechanisms. This paper seeks 

to contribute to this ongoing discourse by offering a 

structured, evidence-based examination of the Act's impact 

and the challenges that lie ahead. 

 

2. Objectives of the Study 

The present study is guided by the following specific 

objectives: 

▪ To trace the legislative and constitutional evolution of 

the right to elementary education in India leading up to 

the enactment of the RTE Act, 2009. 

▪ To assess the quantitative and qualitative impact of the 

Act on school enrolment, physical infrastructure, and 

social inclusion. 

▪ To identify and critically examine the principal 

challenges impeding the effective implementation of 

the Act across different states and regions. 

▪ To evaluate the adequacy of existing monitoring and 

grievance redressal mechanisms under the Act. 

▪ To propose a comprehensive set of policy 

recommendations aimed at strengthening the 

implementation of the RTE Act and ensuring that it 

fulfils its constitutional mandate. 

 

3. Research Methodology 

This study adopts a qualitative and descriptive research 

design, primarily relying on secondary data sources. The 

data have been drawn from official government publications 

including the Annual Status of Education Reports (ASER), 

reports of the National Council of Educational Research and 

Training (NCERT), data compiled by the District 

Information System for Education (DISE), and successive 

reports of the Ministry of Education (formerly Human 

Resource Development). In addition, peer-reviewed 

academic articles, policy briefs, judgements of the Supreme 

Court of India pertaining to education rights, and 

international comparative studies on universal primary 

education have been reviewed and synthesised. 

The analysis is organised thematically, examining enrolment 

trends, infrastructure development, implementation of the 

25% reservation provision, teacher policy, and learning 

outcomes in successive sections. Where relevant, inter-state 

comparisons have been drawn to highlight the uneven 

landscape of RTE implementation across India's diverse 

federal polity. 

 

4. Legislative and Constitutional Background 

The trajectory of educational rights in India traces its origins 

to the Constituent Assembly debates of 1946-1949, during 

which Dr. B.R. Ambedkar and other framers of the 

Constitution explicitly acknowledged the centrality of 

education to the democratic project. Article 45 of the 

original Constitution directed the state to endeavour to 

provide free and compulsory education for all children up to 

the age of 14 years within 10 years of the commencement of 

the Constitution - a goal that remained largely unmet for 

over five decades. 

The judicial impetus for constitutional reform came from 

the landmark Supreme Court judgment in Unni Krishnan 

J.P. v. State of Andhra Pradesh (1993), wherein the Court 

held that the right to education, at least up to the age of 14 

years, was implicit in the right to life under Article 21. This 

judicial interpretation created the necessary constitutional 

momentum for the Eighty-Sixth Constitutional Amendment 

in 2002, which formally inserted Article 21A and Article 

51A(k) (imposing a corresponding duty on parents to 

provide opportunities for education) into the Constitution. 

The amendment also modified Article 45 to provide early 

childhood care and education to children below the age of 

six. 

The RTE Act, 2009, enacted seven years after the 

constitutional amendment, serves as the operative legislation 

for Article 21A. It lays down detailed provisions relating to 

admission procedures, prohibition of screening and 

capitation fees, maintenance of pupil-teacher ratios, teacher 

qualifications, construction and maintenance of school 

buildings, and the prohibition of physical punishment and 

mental harassment of children. The Act also establishes a 

framework for grievance redressal through State 

Commissions for Protection of Child Rights and the 

National Commission for Protection of Child Rights 

(NCPCR). 

 

5. Impact of the RTE Act, 2009 

5.1 Increase in School Enrolment 

One of the most tangible and widely acknowledged 

achievements of the RTE Act has been the dramatic increase 

in school enrolment rates across the country. According to 

data compiled by the Unified District Information System 

for Education Plus (UDISE+), the Gross Enrolment Ratio 

(GER) at the primary level has risen above 97%, 

approaching near-universal enrolment. This represents a 

substantial improvement from the pre-RTE period, when 

millions of children - particularly from scheduled caste, 

scheduled tribe, and minority communities - remained 

entirely outside the formal education system. 

The number of out-of-school children has declined by more 

than 26% since 2009, a statistic that underscores the Act's 

role in drawing previously excluded populations into the 

educational mainstream. Girls, in particular, have benefited 

from the Act's provisions, with the gender parity index at the 

primary level improving significantly over the decade 

following the Act's enactment. The guarantee of 

neighbourhood schools, free textbooks, midday meals, and 

uniforms have acted as powerful demand-side incentives, 

reducing the opportunity cost of schooling for economically 

disadvantaged families. 

 

5.2 Infrastructural Improvements 

The RTE Act prescribes detailed minimum standards for 

school infrastructure under its Schedule, including 

specifications for classrooms, toilets, drinking water 

facilities, kitchen sheds, playgrounds, and boundary walls. 

Driven by these mandatory norms, there has been a 

substantial improvement in school infrastructure across 

India since 2010. According to successive DISE and 

UDISE+ reports, the proportion of schools with functional 
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toilets - including separate toilet blocks for girls - has 

increased markedly, from well below 50% at the time of the 

Act's enactment to over 90% by the early 2020s. 

Access to drinking water within school premises has 

similarly improved, as have the rates of electrification and 

construction of additional classrooms to meet prescribed 

pupil-teacher norms. These infrastructural changes have not 

only improved the learning environment but have also 

played a critical role in retaining girls in school by 

addressing the dignity and safety concerns that had 

historically driven high female dropout rates in rural areas. 

 

5.3 Social Inclusion Through the 25% Reservation 

Clause 

Section 12(1)(c) of the RTE Act, which mandates a 25% 

reservation of seats in recognised private unaided schools 

for children from economically weaker sections (EWS) and 

disadvantaged groups, represents one of the most innovative 

and consequential provisions of the legislation. In principle, 

this provision seeks to break down the rigid socio-economic 

segregation that characterises the Indian school system by 

integrating children from diverse economic backgrounds in 

the same classroom. 

The Supreme Court of India upheld the constitutional 

validity of this provision in Society for Unaided Private 

Schools of Rajasthan v. Union of India (2012), though it 

excluded minority institutions from its ambit. Since then, 

thousands of children from marginalised communities have 

gained access to private schools that were previously 

beyond their economic reach. States such as Delhi, 

Karnataka, and Madhya Pradesh have made notable 

progress in implementing this provision, though significant 

variation persists across states in terms of seats actually 

filled and timeliness of reimbursements to schools. 

 

 
 

Fig 1: Reading ability among Class V students, rural India 

(Source: ASER 2023, Pratham Education Foundation) 

 

6. Major Challenges in Implementation 

6.1 Quality of Education and Learning Outcomes 

Perhaps the most alarming finding to emerge from post-

RTE research is the persistent gap between enrolment and 

actual learning. The Annual Status of Education Reports 

(ASER) have consistently documented that a significant 

proportion of children enrolled in upper primary classes are 

unable to read a simple paragraph or perform basic 

arithmetic operations. ASER 2023 data indicated that only 

approximately 50.5% of Class V students in rural India 

could read a Class II-level text, underscoring the depth of 

the learning crisis even as enrolment rates approach 

universality. 

Critics argue that the RTE Act's emphasis on inputs - 

enrolment, infrastructure, teacher presence - has come at the 

cost of attention to outputs and outcomes. The Act's original 

no-detention policy, which prohibited schools from failing 

students up to Class VIII, was particularly contentious; 

while intended to reduce dropouts, it was associated with 

declining academic standards and the promotion of students 

with severe learning deficits. The amendment in 2019 

restoring limited detention authority was a belated 

recognition of this problem, but its implementation remains 

uneven across states. 
 

 
 

Fig 2: Key impact indicators of the RTE Act, 2009 (Source: 

UDISE+, DISE reports; compiled by the author) 
 

6.2 Teacher Shortage and Deployment Issues 

The RTE Act prescribes mandatory pupil-teacher ratios 

(PTR) of 30:1 at the primary level and 35:1 at the upper 

primary level, as well as minimum qualifications for 

teachers including the Teacher Eligibility Test (TET). 

Despite these mandates, India continues to face a severe 

shortage of qualified teachers, particularly in rural and 

remote regions. As per recent UDISE+ data, approximately 

1.1 million teaching posts remain vacant in government 

schools, with vacancies disproportionately concentrated in 

aspirational districts and north-eastern states. 

Compounding the shortage is the widespread practice of 

deploying teachers in non-teaching duties - census 

enumeration, election work, disaster relief, and other 

administrative assignments - which disrupts the regularity of 

classroom instruction. Single-teacher schools, prevalent in 

sparsely populated rural areas, force one teacher to 

simultaneously manage multi-grade classrooms, often with 

minimal curricular support. The attrition of trained teachers 

due to transfers, voluntary exits, and inadequate service 

conditions further exacerbates the problem. 

 

6.3 Persisting Infrastructural Deficits 

While aggregate statistics suggest considerable 

improvement in school infrastructure since 2010, ground-

level realities in rural and tribal areas continue to fall short 

of the Act's prescribed standards. A significant proportion of 

schools - particularly in the educationally backward districts 

of Uttar Pradesh, Bihar, Jharkhand, Rajasthan, and the 

north-eastern states - still lack reliable electricity 

connections, functioning toilets, clean drinking water, and 

adequate playground facilities. The quality of existing 

infrastructure is also a concern, with many school buildings 

constructed under centrally sponsored schemes found to be 

structurally deficient or poorly maintained. 

Digital infrastructure, increasingly essential for modern 

pedagogy, is almost entirely absent in a large number of 
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government primary schools. The COVID-19 pandemic 

starkly exposed this digital divide: while private school 

students transitioned to online learning, millions of 

government school students - disproportionately from 

economically disadvantaged backgrounds - experienced 

prolonged and severe disruption to their education. 

 

6.4 Implementation Gaps and Governance Challenges 

The RTE Act places concurrent responsibility for 

implementation on both the central and state governments. 

This federal architecture, while constitutionally appropriate, 

has in practice generated significant coordination problems. 

Delays in the reimbursement of per-child costs to private 

schools under Section 12(1)(c) have been chronic across 

most states, deterring schools from actively filling EWS 

seats and generating protracted litigation. The methodology 

for calculating per-child cost varies substantially across 

states, creating inconsistencies and disputes that impede 

smooth implementation. 

State Commissions for Protection of Child Rights and local 

bodies have often lacked the institutional capacity and 

resources to effectively monitor compliance, investigate 

complaints, and enforce the Act's provisions. School 

Management Committees (SMCs), envisaged as grassroots 

oversight bodies with significant parental participation, have 

in many states remained largely dysfunctional, lacking 

training, resources, and genuine decision-making authority. 

 

6.5 Lack of Awareness Among Marginalised 

Communities 

A fundamental prerequisite for rights-based legislation to 

achieve its intended impact is widespread awareness among 

its intended beneficiaries. Surveys and field studies 

conducted across rural India consistently reveal that 

awareness of the RTE Act's specific provisions - including 

the 25% reservation clause, the prohibition on fees, the right 

to neighbourhood schooling, and the grievance redressal 

mechanism - remains alarmingly low among the 

communities that stand to benefit most. Migrant worker 

families, tribal communities, and first-generation school-

going families are particularly underserved in terms of 

awareness outreach. 

 

7. Suggestions for Improvement: The Way Forward 

7.1 Focus on Learning Outcomes 

A fundamental reorientation of policy focus from enrolment 

and input metrics to learning outcomes is urgently required. 

The National Education Policy 2020 has moved in this 

direction by articulating clear foundational literacy and 

numeracy goals and proposing competency-based 

assessment frameworks. States should align their RTE 

implementation strategies with the NEP's outcome-focused 

approach, developing robust standardised assessment 

systems that ensure assessments serve diagnostic and 

remedial purposes rather than creating fresh barriers to 

progression. Mission Prerna in Uttar Pradesh and the 

Pratham Learning Camps model offer scalable examples of 

outcome-focused interventions that can be mainstreamed 

across the country. 

 

7.2 Teacher Training and Professional Development 

Addressing teacher quality and shortage demands a multi-

pronged strategy. In the short term, states should prioritise 

filling existing teacher vacancies, with particular attention to 

historically underserved districts. Simultaneously, the pre-

service teacher education curriculum must be reformed to 

emphasise practical pedagogical skills, child psychology, 

and inclusive education methodologies. In-service training 

must transition from periodic, largely perfunctory 

workshops to a continuous, school-embedded professional 

development system. Teacher mentorship programmes, 

district-level resource centres, and digital learning platforms 

for teachers can play a vital role in sustaining professional 

growth throughout a teacher's career. 

Legal and administrative protections must be strengthened 

to prevent the deployment of school teachers in non-

teaching duties. States should enact clear statutory 

provisions limiting teacher diversion, as some progressive 

states have already done, and enforce these provisions 

through rigorous district-level monitoring. 

 

7.3 Strengthening Monitoring Mechanism 

School Management Committees must be empowered with 

adequate training, financial resources, and genuine decision-

making authority over school development plans, 

infrastructure maintenance, and teacher accountability. 

Regular capacity-building workshops for SMC members - 

particularly parent representatives from marginalised 

communities - should be institutionalised at the block level. 

Inter-departmental coordination between education, public 

works, health, and tribal welfare departments must be 

improved to address the cross-sectoral dimensions of school 

quality and access. 

A real-time digital monitoring system, integrated with the 

UDISE+ platform, should be developed to track school-

level compliance with RTE norms, flag persistent violations, 

and generate automatic alerts for corrective action. The 

National Commission for Protection of Child Rights 

(NCPCR) should be provided with enhanced investigative 

powers and resources to conduct periodic third-party audits 

of RTE implementation at the state and district levels. 

 

7.4 Digital Infrastructure in Rural Schools 

The integration of digital technology into elementary 

education must be recognised as an integral component of 

the RTE framework, particularly in the context of the 

National Education Policy 2020's vision of a technology-

enabled learning ecosystem. The PM eVIDYA initiative and 

the DIKSHA platform have laid important groundwork, but 

their penetration in rural government schools remains 

limited. A dedicated Digital Schools Mission, focusing on 

universal electricity access, broadband connectivity, and 

teacher digital literacy in all government elementary 

schools, should be established with time-bound targets and 

ring-fenced funding under the Samagra Shiksha Abhiyan. 

 

7.5 Awareness Generation Among Communities 

A sustained, multi-lingual, and multi-channel awareness 

campaign about the provisions of the RTE Act must be 

directed at the communities that have the least awareness 

and the most to gain. Panchayati Raj institutions, NGOs, 

community radio stations, and mobile outreach vans should 

be leveraged as vehicles for rights education in rural and 

tribal areas. Information regarding the 25% reservation 
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scheme should be disseminated at the village level through 

gram sabha meetings, with trained community volunteers 

facilitating the application process for eligible families. 

Local language materials explaining RTE entitlements in 

accessible terms - avoiding legal jargon - should be widely 

produced and distributed. 

 

8. Discussion 

The RTE Act occupies a paradoxical position in the 

landscape of Indian public policy: widely celebrated as a 

landmark achievement in rights jurisprudence, yet widely 

criticised for the gap between its stated ambitions and 

ground-level realities. This paradox is not unique to India; it 

reflects the inherent difficulty of translating constitutional 

aspirations into substantive outcomes within the complex 

administrative, fiscal, and social terrain of a large, 

heterogeneous federal state. 

The Act's achievements in enrolment and basic 

infrastructure are real and should not be minimised. For 

millions of children who are now in school - and who would 

not have been without the Act's provisions - the right to 

education has been, in a meaningful sense, realised. The 

social significance of bringing scheduled caste and 

scheduled tribe children into private schools through the 

25% clause, of constructing girl-friendly toilets that retained 

adolescent girls in school, and of guaranteeing 

neighbourhood schooling that reduced the distance barrier 

for the rural poor, are not trivial accomplishments. 

Yet the persistent learning crisis - the reality that children 

are in school but are not learning - represents a fundamental 

challenge to the Act's larger promise. A right to education 

that does not encompass a right to learn is, ultimately, an 

incomplete right. Addressing the learning crisis requires not 

merely administrative reforms but a cultural transformation 

in how educational quality is defined, measured, and valued 

within the system. It requires investment in teachers as 

professionals, in schools as communities of learning, and in 

assessment systems that inform pedagogy rather than simply 

certify performance. 

 

9. Conclusion 

The Right to Education Act, 2009 is, without doubt, a 

revolutionary legislative achievement that has 

fundamentally altered the landscape of elementary 

education in India. By elevating education to the status of a 

justiciable fundamental right, the Act has created an 

enforceable legal guarantee for one of the most vulnerable 

segments of India's population: its children. The Act has 

catalysed significant improvements in school enrolment, 

infrastructure, and social inclusion, and has provided a 

constitutional framework within which civil society, the 

judiciary, and government can engage in the ongoing project 

of educational reform. 

However, the analysis presented in this paper makes clear 

that the Act's transformative potential has not yet been fully 

realised. The challenges of learning quality, teacher 

shortage, infrastructural inequity, implementation gaps, and 

awareness deficits are formidable but not insurmountable. 

Addressing them requires sustained political will at both the 

central and state levels, adequate and predictable financial 

resources, administrative reform, and a genuine 

commitment to placing the child - rather than bureaucratic 

compliance - at the center of educational governance. 

The promise of the RTE Act is nothing less than the promise 

of India itself: that every child, regardless of the accident of 

birth, shall have the opportunity to develop her full potential 

and contribute to the nation's democratic future. Fulfilling 

that promise demands not complacency in the face of 

progress achieved, but renewed determination to confront 

the challenges that remain. The right to education is not 

merely a provision of law - it is a moral commitment to the 

next generation. 

 

10. References 

1. Annual Status of Education Report (ASER). ASER 

2023: beyond basics. New Delhi: Pratham Education 

Foundation; c2023.  

2. Balagopalan S. Inhabiting 'childhood': children, labour 

and schooling in postcolonial India. London: Palgrave 

Macmillan; c2014.  

3. Bhattacharjea S, Wadhwa W, Banerji R. Inside primary 

schools: a study of teaching and learning in rural India. 

New Delhi: ASER Centre/Pratham; c2011.  

4. Dreze J, Sen A. An uncertain glory: India and its 

contradictions. Princeton (NJ): Princeton University 

Press; c2013.  

5. Govinda R, Bandyopadhyay M. Access to elementary 

education in India: country analytical review. New 

Delhi: National Institute of Educational Planning and 

Administration; c2010.  

6. Juneja N. Access to what? Access, diversity and 

participation in India's schools. CREATE Pathways to 

Access Research Monograph No. 32. Brighton: 

University of Sussex; c2010.  

7. Kumar K. Quality of education at the beginning of the 

21st century: lessons from India. Paris: UNESCO; 

c2010.  

8. Mehendale A, Mukhopadhyay R, Namala A. Right to 

education and inclusion in private unaided schools: 

insights from a longitudinal study. Econ Polit Wkly. 

2015;50(7):43-51.  

9. Mehta AC. Elementary education in India: progress 

towards UEE. New Delhi: National University of 

Educational Planning and Administration; c2005.  

10. Ministry of Education, Government of India. Annual 

report 2022-23. New Delhi: Department of School 

Education and Literacy; c2023.  

11. Ministry of Human Resource Development, 

Government of India. The Right of Children to Free and 

Compulsory Education Act, 2009. Gazette of India 

Extraordinary, Part II, Section 1. New Delhi: 

Government of India; c2009.  

12. Ministry of Human Resource Development, 

Government of India. National education policy 2020. 

New Delhi: Government of India; c2020.  

13. Nambissan GB. Private schools for the poor: business 

as usual? Econ Polit Wkly. 2012;47(41):51-58.  

14. National Council of Educational Research and 

Training. National achievement survey 2021: national 

report. New Delhi: NCERT; c2022.  

15. National Institute of Educational Planning and 

Administration. Education for all: towards quality with 

equity, India. New Delhi: NIEPA; c2014.  

16. PROBE Team. Public report on basic education in 

https://multiresearchjournal.theviews.in/
https://multiresearchjournal.theviews.in/


International Journal of Advance Research in Multidisciplinary https://multiresearchjournal.theviews.in 

250 https://multiresearchjournal.theviews.in  

India. New Delhi: Oxford University Press; c1999.  

17. Ramachandran V, editor. Gender and social equity in 

primary education: hierarchies of access. New Delhi: 

Sage Publications; c2004.  

18. Sadgopal A. Right to education vs right to education 

act. Soc Sci. 2010;38(9/12):17-50.  

19. Sarva Shiksha Abhiyan. Framework for 

implementation. New Delhi: Ministry of Human 

Resource Development, Government of India; c2011.  

20. Supreme Court of India. Unni Krishnan J.P. v. State of 

Andhra Pradesh, AIR 1993 SC 2178. New Delhi: 

Supreme Court of India; c1993.  

21. Supreme Court of India. Society for Unaided Private 

Schools of Rajasthan v. Union of India, (2012) 6 SCC 

102. New Delhi: Supreme Court of India; c2012.  

22. Tilak JBG. Education and development in India: critical 

issues in public policy reform. Singapore: Palgrave 

Macmillan; c2018.  

23. Department of School Education and Literacy, Ministry 

of Education, Government of India. UDISE+ report 

2022-23: Unified District Information System for 

Education Plus. New Delhi: Government of India; 

c2023.  

24. UNESCO. Education for all 2000-2015: achievements 

and challenges. EFA Global Monitoring Report. Paris: 

UNESCO Publishing; c2015.  

25. Vasavi AR. Schooling for a new society? The social 

and political bases of the education policy discourse. 

Bengaluru: National Institute of Advanced Studies; 

c2003.  

26. Walia K. Right to education act 2009: need of the hour. 

J Educ Pract. 2012;3(16):1-6.  

27. World Bank. India development update: financing 

human capital. Washington (DC): World Bank Group; 

c2016. 

 

Creative Commons (CC) License 

This article is an open access article distributed under 

the terms and conditions of the Creative Commons 

Attribution (CC BY 4.0) license. This license permits 

unrestricted use, distribution, and reproduction in any 

medium, provided the original author and source are 

credited. 

 

https://multiresearchjournal.theviews.in/
https://multiresearchjournal.theviews.in/

